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P What is a Graphic Organizer? © . -

Essentially, a graphic organizer is a‘tree diagram. that consists of R -
vocabulary related to one particu]ar concept (see. Figure 1). Richard
Barron and Richard Earle (1969) origina]]y deve’oped the graphic'organizer S

Gy as an instructional p]anning dev1ce for teachers and as a vocabu]ary stra-
- tegy for students. = Since then its popu]arity has grown to include post—
reading uses as. we]]

& ¢
Part of the procedure for helping. students 1earn from text involves

creating a need to use their textbopks. This need, I believe, is present

in a modified form of the graphic organizer. The modified versicn differs

in two important ways from earlier graphic organizers. One, it contains

_empty s]ots which represent missing information, and two, it active]y ‘

involves students during the reading process as opposed to before or after.
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Its Potential for Disabled Learners

.y - . Disabled learners, according to Joseph Torgesen (1977), are inactive
1earners, that is, they are not motivated to employ strategies which w111

. aid their comprehension and retention of material. It is easy for them to T

- these require pro]onged se]f direction and little structuring from the

. ' ) ' 5
teacher. B : Wi '




Figure 1
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The mod1f1ed graphic organizer, on _the other hand, provides- both the
motivation and structure necessary to turn 1nact1ve réaders into act1ve
readers. It is motivating because it conta1ns very few words and~those
that are included serve as cues to information the student will be expected

a B . -
[y

to search for, read, and write ins - i o K A
Retention of what is read is improved because the imposed structure
of the graphic organizer a]so acts as a cuing dev1ce For examp]e,zin .
Figure 1, remembering that “gett1ng fue]“ was one of the prob]ems Plains
2 : farmers faced wou]d Tikely trigger recall of the second problem ("gett1ng

water"). The fact that the reader had to search in the text for the second

prob]em makes it even more likely that "gett1ng water" would be recalled.

Finally, perhaps the greatest potent1a1 a graphic organ .zer holds fqQr

disabled. learners is 1ts usefulness in lettimg them in on what the teacherc

_ cons1ders 1mportant in the textbook. If students are encouraged to save

their completed organizers, studying for unit tests is then simplified.

\\

Step- Qy-Step;Procedure ] ve - . . )
~ Step 1. Select a portion of the textbook which discusses the.concept

you wish to teach., It is best to-start small. Think in terms of 4 to 5

]

pages, not a chapter. To 111ustrate the remaining steps in the procedure,

a section from The Mak1ng#of Our America (1974) appears in excerpt form

below. o ' - ' : S

©

"Farmers Come to the P1a1ns
~ Before the Transcont1nentaT Ra11road was finished the
United States government made a law about the unsettled land.
»  The law-said a person who 1ived on some land and farmed it
for five years could own the land The government gave the
land to the farmer

,
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The people knew that pioneering on the Great Plains would
be different from pioneering in the other regions. This did
not make them give up. They had the pioneer spirit. They
thought the§ could conquer the Plains as they had conquered
the woodlands. And they did. Thousands of pioneers went to
the Plains to claim the free land . . . -
Since’ they had no wood, these pioneers built their houses
of earth. Wherever the grass grew, the earth was very tough.
_ The roots of the grass held the earth together. This covering
of grass-and earth was called sod. To build homes, the
pioneers cut big chunks of sod. Then they piled the sod up
1ike bricks . . . . Most pioneers hung buffalo skins over
the doorways. They made their roofs of sod . . . " /-

Getting fuel’ was a big problem. Some pioneers tied grass
into tight bundles and burned it. Others used buffalo chips.-
These chips were the dried droppings of buffalo. Later, when -

" most of the buffalo were killed off, the pioneers grew sun-
flowers. Their woody stems made -good fuel . . . .

Water was the biggest problem on the Great Plains. You .
know how much water your family uses every day. What if you
had to go several miles to a stream every time you needed
watér? That is what-Plains pioneers had to do. When it
rained, pioneers put all their pots and pans outside to catch -
the drops.. S

The settTers dug wells as sodn as they could. “*Sometimes
they had to dig hundreds of feet into dry earth before they
struck water. Windmills were used for power to pump the water
out of the wells. ~ S el

|
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Step 2. Afte} you have selected a portion of text, list all words on

small slips of paper or index cards that-you think are representative of

“the major concept you want the students to understand. In the above text,

the words which I thought related to the concept of p]aihs farming included

" the fo]]owingﬁ '




" with empty slots is a matter of persona] prefErence
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certain basic gu1de11nes

! . Great Plains sod ',getting water a,
farmed, getting fuel stream
5 years grass ' rain -
pioneering buffalo chips wells
. free land sunflowers owindmi1]s
” homes

Step 3. ' Next, arrange the words to show a re]ationshipﬂbetween them

and the,poncept. At this point -you may ‘need to add or delete words in-
order to clarify relationships. For example, I de]eted the words Q1oneer-

ing, rain, and windmills. 1 added farming, lived, bu11t of, and grob]ems.

;tgg_g When you are satisfied with the diagramatic arrangement of
uords on 1ndex cards, transfer that arrangement to paper. But this time
subst1tute empty slots for certain words. Choos1ng which words to rep]ace
,However. there are

a) The concept (Great P]ains Farm1ng) as well as the most 1mportant
topics in the passage (free land homes, prob]ems) must remain
intact. |

b? Substitute s]ots'for words that:are parallel to each other; For
1nstance in Figure.l, getting fuel fuel and getting water were para]]e]

,tn their re]at1onsh1p to Qroblems B 6
_c) Often an unfamiliar word, such as sod, is omitted to force students

to dea] with it on a more extended basis. . They must search for

‘ the word in the text, read it, and then write it in the empty slot.
Step 5. Copy the completed graph1c organizer on the cha]kboard or

make an overhead transparency of it. | Prov1de enough copies of the organizer

o

so that each student has one.

b




‘ ‘5
Step 6. Prior to making the textbook reading assignment, discuss
with stydentsathe purpose of -the organizer. Tell them that you are going
to show them how' to impreve their comprehension and ability to remember
~ what they read. Then go over the graphic organizer, bointiﬁg outthe
-+ concept-students will read about and pronouncing any unfamiliar words.
Step 7. Assiga pages in the textbook, and remind students that they -
are reading to locate the mfssing information. As they find this informa-
.t1on, they are to write it in the empty slots. )
‘ §tggj§ " Discuss the comp]eted organizer with students, efther in
§m311 groups or ind1V1gua11y. Demonstrate how it highlights and organizes

‘the information from the textbook.

° " Looking Teward. Independence o ' L g

©

After students have acquired sk111 in using’ the graph1c organizer as
a study a1d to textbook learning, the teacher may choose to invalve them
in the conatruct1on of one. This is best accomplished by gradua]]y S
increasing the amount of. student input. ’

Init1a11y, students might be encouraged to supp]y words 1n step 3
that they be11eve relate to or c]ar1fy the concept under d1scuss1on By
putting their previous]y learned know]edge to wor;, they are 11ke1y to
feel greater “ownersﬁap“ in the graph1c organ1zer and hence be more moti-

vaf“d”tu*usewtt—m*A}so. through their suggestiougleibgwteacher may gain .

a better understanding of what it is students do of do not know about a

- particular concept. This type of information is invaluable for instruc-
tional planning.
To jncrease student involvement in the construct1on of organizers, the .

° ‘teacher might write a concept on the board and ask students to list words

) N
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or phrases they predict the textbook.wiiT include. ~Their predictions

could then be Used as a framework in which to examine what the author

actuqliy said.

-

Eventually, as some-students approach independence in constructing.

'their own graphic organizers, thé teacher may suggest that they pair up

~and trade organizers so that each studrnt "f1e1d tests" the other's

organizer. Besides being h1gh1y mottvating, this type of act1v1ty seems
to demonstrate to students that graphic organizers can make the textbook

a v1ab1e source of persona] learning N
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